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EXECUTIVE SUMMARY 
Society is completing an evolutionary shift from the Industrial Age to the Information Age. Accordingly, 

educational institutions must realign their practices with Information Age standards. Those that lag in 

technology capacity, infrastructure, technology education, and establishment of support structures risk 

being unable to fulfill their mission of preparing students for the future. 

 

Technology has been a driver of change in such diverse areas as global communications, economics, the 

arts, politics, and environmental issues. While the world of business has readily adapted to and thrived 

upon technology innovation, the world of education has been relatively slow to reform.  

 

Vision is needed to create new communication strategies, new paradigms for financing, and new models 

for educating. The City School District of Albany has already undertaken this charge, including focused 

work on capacity-building, infrastructure development, access to technology, and the recognition of the 

need for comprehensive technology integration strategies that support blended learning models. 

 

Our changing society and workplace require citizens who can take responsibility for their own learning 

and well-being on a life-long basis. Educational reforms, which help develop our citizens, are dependent 

on the adequate and appropriate infusion of technology for their support. 

 

This plan is as much about instructional environment, design and capacity as it is about technology. The 

National Educational Technology Plan (NETP) put forth by the Office of Educational Technology –US 

Department of Education clearly indicates that a bold approach is required.  

 

 

 

 

 

 

 
 

 

 

National Educational Technology Plan –(https://tech.ed.gov/netp/) 

 

This fully contemplated instructional technology plan seeks to make beneficiaries of all current and future 

City School District of Albany students. Achieving program goals is contingent upon the execution of a 

disciplined implementation plan, according to a defined timeline. Regardless of the merits and quality of 

any plan, without deliberate and strategic action the plan remains inanimate and ineffective in delivering 

results. All district stakeholders and partners in the work of educating our students will find this plan to be 

an important point of reference in achieving the program goals, implementation methods, and establishing 

a process for continued improvement. 

 

This plan defines the goals, action items and evaluation methods we will employ toward realizing the 

ubiquitous integration of technology in all aspects of the instructional lifecycle. In some cases, it is best to 

define something by what it is not. This plan is not based on the acquisition of technology itself as a 

means of digitizing content and providing student access to it. The essence of this misguided pursuit is 

best summed up by Katie Novak and Catlin R. Tucker in “UDL and Blended Learning.” 

 

 

 

The model of 21st century learning described in this plan calls for engaging and empowering 

learning experiences for all learners. The model asks that we focus what and how we teach to 

match what people need to know, how they learn, where and when they will learn, and who 

needs to learn. It brings state-of-the art technology into learning to enable, motivate, and 

inspire all students, regardless of background, languages, or disabilities, to achieve. It 

leverages the power of technology to provide personalized learning instead of a one-size-fits-

all curriculum, pace of teaching, and instructional practices. 

https://tech.ed.gov/netp/
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Novak, K., & Tucker, C. (2021). UDL and Blended Learning. IMpress. 20-21. 

 

1. STRATEGIC TECHNOLOGY PLANNING 

1.1 City School District of Albany Vison, Mission & Goals 

Vision Statement: The City School District of Albany will be a district of excellence with caring 

relationships and engaging learning experiences that provide equitable opportunities for all students to 

reach their potential. 

 

Mission Statement: The mission of the City School District of Albany is to work in partnership with our 

diverse community to engage every learner in a robust educational program designed to provide the 

knowledge and skills necessary for success. 

 

Goals: 

• Increase student achievement 

• Enhance the delivery of quality instruction 

• Build our leadership capacity and increase accountability 

• Empower families 

• Partner with our diverse community 

1.2 Instructional Technology Vison, Mission & Outcomes 

Vision Statement: The City School District of Albany endeavors to provide a technology-rich 

environment that will develop a full range of digital literacy skills for all students and staff. Based on 

cognitive sciences and research establishing how technology can make teaching and learning more 

successful, we envision active learning spaces that foster and apply the full range of 21st century literacy 

skills, including digital communications and collaboration. These skills also empower students and 

teachers to use technology to extend learning beyond the confines of time, physical spaces and language 

or intellectual barriers in order to access resources, collaborate with other learners, and present the 

products of their learning experiences as participants in a broader, connected learning community. 

 

Mission Statement: For decades we have worked to create better theories of learning and successful 

models of teaching, but no one pedagogical or technical approach will ensure that students are engaged 

and prepared. We must be divergent in thinking and fluid in action. We must think about how technology, 

content, and knowledge of learning and teaching can be creatively combined to enhance education and 

ignite students' passion, imagination, and desire to constantly learn about - and make sense of - the world 

around them. And we need to collect and share good models in which various teachers' and students' 

experiences are rich, authentic and collaborative. Through technology we can shape and connect a 

community of learners. 

 

Aspirational Outcomes: 

• Comprehensive, community-shared vision of teaching and learning with technology, along with a 

plan and multi-year budgetary support to sustain and enhance the technology for learning. 

Too often, schools invest in technology, improve the wireless infrastructure, purchase a 

learning management system (LMS), and call it blended learning. There is a distinct 

difference between a technology-rich learning environment and a student-centered blended 

learning environment. If we are not pairing that technology, Wi-Fi, and LMS with a shift in 

the way we design and facilitate learning, we will not be successful in shifting the focus and 

control from teachers to learners. 
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• Organizational and instructional systems and methodologies that fully leverage the transformative 

potential of technology. 

• Technology-enriched, actively engaged student learning community, both in and outside of 

school. 

• Integrated use of technology across all curricula and content areas. 

• Students applying technology in authentic, project-based, student- centered discovery learning. 

• Technology being used to adapt instruction to address the widest range of student learning styles 

and unique needs so that each student’s potential for learning is fulfilled.  

• Student and staff access to appropriate technology, along with the on-going professional 

development necessary to integrate and use that technology effectively in all classrooms and 

courses.  

• Instructional design that leverages technology to extend student learning beyond the confines of 

physical classrooms and schools, in order to access resources, collaborate with other learners, and 

present the products of learning experiences as participants in the global learning community.  

• Any time, real time access to network and digital resources and applications from anywhere and 

any device. 

1.3 District Alignment 

District-wide strategic planning and needs assessment finds its roots in the tenets associated with the 

Diagnostic Tool for School and District Effectiveness (DTSDE) rubric and the dependent DCIP and 

SCEP work the district engages in. All district goals are aligned with the tenets of that framework and 

correlated activities and action items are within the context of the DTSDE planning strategy. As this 

comprehensive full cycle review process is based on reflection, identification and concrete planning in all 

facets of district instructional and operational processes, the entry points for technology are abundant and 

synchronous. Technology resources, applications, devices and integrations natively support or enhance 

the collective work of the district toward meeting the criteria for excellence in the rubric. 

 

Being able to naturally align our work the tenets, woven through the fabric of the district, and speak with 

common vocabulary and knowledge of the work affords us not only a solid foundation for planning 

activities –but also context for the work and mechanisms for implementation. 

 

The City School District of Albany is also focused on culturally responsive education and approaching all 

work through the lens of an equity framework. Equity is prominent in the parlance of our organization and 

more tangibly integrated in the fabric of district and instructional operations. Students in poverty and non-

white students live a cultural experience that often differs significantly from that of the teachers with 

whom they work each day. 

 

We are culturally and linguistically diversified, requiring responsive approaches to providing an equitable, 

high-quality education to all our students. The strategic application of technology is a lever for equity. 

Beyond the technology itself, the parallel shift in instructional design toward blended learning models 

offers greater opportunity to engage students and empower them to assume agency for their learning. This 

plan seeks to define that blended learning framework and maximize the ability of technology to afford 

equitable learning experiences. 

 

This instructional technology plan shares a common goal with the district’ professional development plan, 

and a strong partnership with the Office of Curriculum, Instruction and Professional Development 

strengthens the overall alignment with district initiatives. The coordinated efforts of the respective 

divisions give lift to the district’s promotion of blended learning design principles. 
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1.4 The Planning Process 

The district has an established, district-wide technology steering committee that is comprised of diverse 

stakeholders. Membership represents all bargaining units, and most roles and district locations. The 

technology committee convenes monthly throughout the school year and works to implement the existing 

instructional technology plan with a focus on doing so in the context and on behalf of the needs of the 

broader school community. 

 

2021-2022 Technology Committee Membership 

Member Role 

Kent Baker Assistant Superintendent 

Debra Calvo McNicholas Technology Coach 

Frank DelSignore Instructional Supervisor -Mathematics 

Jeremy Dudley Technology Coach 

Jeffrey Gilchrist RtI Coordinator 

Alexandrea LaCoss Assistant House Principal 

Christina Lebrecht Assistant Director -Special Education 

Kevin Marcinko Instructional Computer Technician 

Sooyun McCoy Technology Coach 

Kim McDonough Instructional Coach 

Lee-Ann Mertzlufft Assistive Technology Specialist 

Glenn Westfall Jr Assistant Principal 

John Wyld Technology Coordinator 

Various Student Help Desk Member 

 

Through the period of COVID, the shape and function of the committee changed in response to the 

environment. District leadership and professional development roles served as the basis, and the focus 

was on the meeting the immediate and intense instructional technology needs related to the shift to virtual, 

concurrent and hybrid instruction. Meetings were not monthly but convened in an ad-hoc manner in order 

to be as responsive to the challenges of the time. Those efforts included topics and actions specific to 

navigating the shifting landscape, and included: 

• Identifying, creating and delivering high leverage instructional technology professional 

development; 

• Definition and formulation of district-wide classroom technology standards; 

• A process for vetting, and adopting digital tools, platforms and resources; and 

• Establishing minimum device specifications. 

 

Beginning with the 2021-2022 school year, the technology committee was re-launched in the traditional 

format, and the work of the committee this year has been to craft this iteration of the long-range 

instructional technology plan. The theme of leveraging our adoption of a 1:1 student device model as well 

as several district-wide instructional technology platforms toward more authentic blended learning design 

served as the foundation for the work. Planning and other activities took place according to the following 

timeline: 

 

Pre-Planning Activities  

• Engage in information gathering (July – October 2021) 

o Inventory 

▪ hardware/device location, type, quantity 

▪ applications and platforms  
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o Infrastructure evaluation 

o Student/family and staff surveys 

o Needs Analysis 

• Define the planning framework (November - December 2021) 

o Timeline, outline, actions 

o Identify resources and stakeholders 

o Develop budget projections 

o Identify funding sources 

• Development of Major Plan Components (January - April 2022) 

o Review vision and mission 

o Draft goals for 2022-2025 plan 

▪ introduce plan process and requirements to committee 

▪ review current plan goals 

▪ collaborate with other district divisions in order to create alignment with broader 

district initiatives and goals (i.e., work with the Professional Development office to 

align planning goals and activities 

▪ review NYSED technology goals  

▪ create new goals 

▪ align with NYSED 

o Develop action plan 

▪ review broad goals and objectives, as well as available resources 

▪ collaborate with other district divisions in order to create alignment with broader 

district initiatives and goals (i.e., work with the Professional Development office to 

align action steps and activities 

▪ work in subgroups based on objectives to identify action steps 

o Develop measurement plan 

▪ review proposed action steps and identify benchmarks 

▪ determine quantitative and/or qualitative markers 

▪ identify evidence/criteria for success  

1.5 Building on the Previous Plan 

The impact of COVID will be present for years to come, and the realm of technology is not excluded. 

Shifting to a full technology-dependent learning and operational environment, literally overnight, 

profoundly exposed the deficits in the district’s overall technological capacity. While we were successful 

in building capacity and addressing deficits quickly, the experience was a profound, unintentional gap 

analysis exercise. In addition to the challenges, there were also several benefits and opportunities. Both 

the deficits and opportunities had an impact on the planning process. 

 

Aside from utilizing the experience gained though navigating COVID as a means of identifying priority 

areas, we were also able to leverage technology itself to enhance our planning. We could more easily 

engage ad-hoc stakeholders and groups via virtual conferencing platforms. This allowed for more broad 

participation due to the removal of travel and other logistical challenges. We were also able to leverage 

digital collaboration and organization tools to streamline our planning and track the progress. 

 

The committee also reflected on the evaluative outcomes relative to the current instructional technology 

plan. In this sense, the group engaged in a more traditional gap analysis exercise. This identification of 

strengths and weaknesses served to determine the extent to which the goals and actions positioned us to 

be responsive and successful in regard to both the intention design of our plan as well as within the 

context of a major event such as the pandemic. The pandemic is inextricably linked to so many activities 

over the course of the past two years. 
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One scale was used to rate the effectiveness of the goals themselves to lift the overall practice of 

technology integration across the district. The labels “Fully Aligned,” “Substantially Aligned” and 

“Misaligned” were used to rate the validity of each goal in advancing the overall work. A second set of 

ratings was applied to the outcomes/status of actions and their degree of impact based on the aspirational 

target. The labels “Operational/Complete,” “Impactful/Substantially Complete” and 

“Ineffective/Incomplete” were used to identify the effective impact. 

 

By design, our goals are considered statutory in the sense that they are aspirational. While we aspire to 

fully meet them with every iteration of the plan, we will likely always be in a state of action planning that 

is representative of the reality of any period of time. This is to say that due to the inherent variances in 

staffing, capacity, emerging technologies and the shifting instructional landscape, we will always be 

working to meet the needs of the students, staff and to effectively access and apply technology in the 

instructional realm. In a sense, our inability to fully and completely meet all goals validates them as 

worthy. Our intent is to continually set meaningful objectives and prescribed actions that we fully 

achieve. We intend to achieve incremental progress toward fulfilling those lofty, aspirational goals. 

1.6 Impact of COVID 

As previously stated, the impact of COVID is pervasive. All instructional and operational domains areas 

have shifted in some way in response to that impact. As the committee approached planning for this 

iteration of the long-range instructional technology plan, the prior, current and potential effects of the 

pandemic have shaped strategy. 

 

ONLINE OR BLENDED LEARNING OPTIONS 

Long before the shift to virtual instruction mandated by COVID, the district endeavored to strategically 

build capacity for blended learning. We have long understood this shift to be a combination of 

technological infrastructure resources and an understanding of the shifts necessary in instructional design. 

While we were able to provide quality instruction in a virtual environment, through “just in time” training 

and acquisition of tools and resources, we never considered this online or virtual learning to symbolize 

achievement of the blended learning goal. In fact, we recognized early on that we would need to decouple 

the conflation of virtual instruction as blended. We also understood that this necessary early and heavy lift 

created an opportunity to leverage the newly acquired resources and skills toward that goal. 

 

A strategic shift toward blended learning intentionally integrates technology to boost learning and 

leverage resources; this is not merely layering devices and platforms on top of business as usual. To some 

extent COVID forced an initial conversion of analog to digital resources for purposes of presentation and 

student access in a fully remote, virtual environment, but it did not represent the intentional shift of 

instructional design that is the foundation of blended learning. Blended learning means rethinking how the 

learning experience is structured, how time is used, and how resources are identified and integrated. 

Compared to high-access environments, which simply provide devices for every student, blended learning 

includes an intentional shift to online instructional delivery for a portion of the day in order to boost 

learning and productivity. Productivity in this sense includes improvements to teacher access of data and 

its potential to inform instruction. Greater student productivity includes less time wasted on skills already 

mastered. Increased learning opportunities and improved student outcomes enhance overall system 

productivity. 

 

INSTRUCTIONAL CHANGES 

The potential for continued virtual instruction for extended periods provided some impetus for our 

continued focus on shifting instructional design for purposes of presentation of content, responding to 

instruction, and in accessing instruction. The shift of the entire instructional model to pure remote 
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learning changed our work in terms of scope and scale. Nevertheless, we engaged in surveying students 

and, globally, to gather our baseline data. Subsequently, we used those data to understand challenges, 

identify areas of opportunity for professional development, and to standardize on the digital resources and 

learning systems we adopt district wide. We also made a formal district adoption/approval of Google 

classroom and Microsoft Teams as digital learning platforms. 

 

As students began returning for more traditional in-person instruction, our instructional design and 

delivery retained strategies that leveraged technology in order to leave us positioned to be responsive to 

shifting needs. Explicit instruction incorporated digital content and resources that not only afforded 

students greater access, but also facilitated the extension of learning outside of the classroom, whether in a 

deliberately “flipped” scenario or out of necessity. Promoting and enhancing this overall shift in 

instructional design and delivery has manifested in our goals and action items as we continue strategically 

toward ubiquitous blended learning. 

 

INTERNET CONNECTIVITY AND DEVICE ACCESS & MANAGEMENT  

Understanding that the current school year (2021-2022) and beyond will continue to feature a more 

“connected” teaching and learning design component, we have endeavored to find a solution for affording 

all our students the opportunity to engage in learning activities, unencumbered by data/connectivity access 

and limits. Throughout the pandemic and prior to the required New York State Student Information 

Repository (SIRS) Digital Equity data collection, we conducted extensive, student level outreach 

regarding access to technology, connectivity and other resources. We engaged in this outreach three times 

in the past twelve (12) months and have extensive student-level data to share and support our 

measurement and identification. Results have been recorded in a centralized data system that affords us 

immediate access, parsed in any number of ways, to identify need or analyze and inform decisions. 

 

We have a three-year contract with a major telecom provider for 3,000 high-speed mobile hotspots with 

an unlimited data plan. We have continuously met the entirety of the student and staff connectivity need 

through this plan. Additionally, we have become a fully 1:1 school district over the course of the past 

eighteen (18) months, acquiring more than 9,000 new Chromebooks and other devices. This move to 

become 1:1 was enacted to meet the immediate virtual instruction need but has long been part of the 

district’s overall strategy toward technology-fused active learning spaces. Access to additional funding 

sources allowed us to meet this target much more quickly than planned. 

 

In moving to a 1:1 Chromebook model, further enhanced through mobile Internet access at the student 

need level, we also changed the manner in which we manage student technology. Historically we have 

taken a complete centralized approach to device acquisition, management and distribution. Understanding 

that our schools are best positioned to meet the daily need of 1;1 device and other personal technology 

need, we have decentralized our deployment and daily management model. Centrally we still acquire, 

configure and maintain all district devices but we now have systems in place that allow buildings to meet 

that daily student need more efficiently.   

 

PROFESSIONAL DEVELOPMENT, INTEGRATION AND DESIGN SHIFTS 

In response to the COVID pandemic, the district successfully introduced digital learning platforms, 

blended and remote instruction methods and high-quality professional development to support the 

inherent need. In order to afford our students the most engaging and effective learning experiences, we 

focus on building the capacity of teachers to fully leverage these learning platforms and digital curricula 

and resources. 

 

The district has long been focused on designing active learning spaces and using them as the foundation 

for blended learning experiences. This effort is part of our existing instructional technology plan, and 
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preceded COVID. Since COVID, we were required to more quickly bring those spaces to reality with 

expenditures and acquisitions of technology and systems. Both the district and teachers – expressing their 

opinions through a survey -wish to now transition from the obligatory “virtual” learning toward more 

authentically integrated blended learning environments. As such, we will continue to focus on embedded 

professional development that addresses the technology in the context of the instructional experience. 

 

The full, successful integration of technology can enhance our collective ability to meet the needs of our 

students. This has been demonstrated by research and responses received from teachers, students and 

parents as the result of surveys seeking to understand the needs of our learners and our teachers, 

respectively. Our coaching model expanded throughout the pandemic and has enabled us to provide the 

meaningful teacher professional development. 

 

A 2011 whitepaper released by the International Society for Technology in Education (ISTE), 

“Technology, Coaching, And Community: Power Partners for Improved Professional Development in 

Primary and Secondary Education,” recognizes that successful professional development has online and 

social elements similar to those laid out in the U.S. DOE’s plan. The whitepaper highlights the importance 

not only of teacher membership in online communities, but also the importance of having a network of 

coaches available to provide professional‐level direction.  The paper notes that successful PD is: 

• Technology‐rich; 

• Delivered through a coaching model; and 

• Enhanced by the power of community and social learning. 

 

Our proposed plan fine-tunes and enhances our technology coaching design and delivery such that we can 

collectively move from foundational skill acquisition toward pure and authentic integration of technology 

and innovation in instructional design. 

1.7 Professional Development Focus 

 

 

 

 

 

 
 

K. Sheingold, “Restructuring for Learning with Technology: The Potential for Synergy” 
 

Technology can facilitate shifts in instruction, but the effectiveness of the tools is bound directly to the 

capacity of staff. Our program will provide training and adequate resources and support to confidently 

integrate high quality learning technologies into curricula and instruction to ensure effective integration of 

technology in enhanced learning environments. Elevating the role of technology in the classroom from 

that of supplement to a core teaching component requires a shift in instructional practices. Our extension 

of the successful instructional coaching model, focusing on technology skills and integration, is the 

primary delivery vehicle for high quality professional development that shifts practice. 

 

Successful professional development programs should be highly customized, providing solutions that 

simultaneously build the capacity of the teacher to integrate technology and their comfort to make that 

technology transport in the instructional delivery. Offerings will be aligned with the ISTE standards for 

educators and education leaders and serve to build capacity to mastery of these standards. The discrete 

ISTE standards will also be contextualized as to allow them to be presented as part of the broader work of 

the district. In other words, the integration of the technology skills will make them a natural extension of 

It is now well understood that the challenge of integrating technology into schools and 

classrooms is much more human than it is technological. What’s more, it is not fundamentally 

about helping people to operate machines. Rather, it is about helping people, primarily 

teachers, integrate these technologies into their teaching as tools of a profession that is being 

redefined through the incorporation process. 
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the district’s inherent professional development plan goals that seek to raise student achievement, enhance 

the delivery of quality instruction, empower students (and families) in the learning and engage us with the 

diversity of our community and world around us. 

 

Understanding that pedagogical practices are at least as important to effective instruction as technical 

mastery, both elements are essential. Extensive training in both pedagogy and technology are needed 

through ongoing professional development opportunities. As a district we endeavor to provide both; 

Standalone professional development sessions, that are skill based, will be blended with equal 

opportunities for embedded sessions through coaching. 

 

The district’s approach is backed by research. For example, a recent study on the effectiveness of 

coaching as a technology-focused professional development strategy was conducted by The Dynamic 

Learning Project (DLP). The DLP was launched to help teachers use technology in more powerful ways, 

because closing the digital use divide is an essential step in improving and achieving equitable 

educational outcomes, particularly for underserved and under-resourced schools. Working with 50 

schools with an average of 66% of students qualifying for free/reduced price lunch in 20 school districts 

across five states—Alabama, California, Pennsylvania, South Carolina, and Texas—the DLP provided 

each school with a grant to support an onsite, full-time instructional technology coach for one year. 

 

The DLP’s theory is that instructional technology coaching is an effective PD model for driving greater 

student and teacher success through increased use of technology in the classroom. Research findings 

suggest that instructional technology coaching may be a critical lever in closing the digital use divide 

(Ehsanipour & Zaccarelli, 2017). Data show that after one year of working with their coach, teachers were 

using technology more frequently and in more powerful ways, reporting significant increases in using 

technology for both teaching content and pedagogy. They used technology to support what they taught, as 

well as how they taught it. At the end of a year of coaching, 86% agreed they had the ability to use 

technology in powerful ways when it comes to student collaboration, creativity, communication, critical 

thinking, and agency. 

 

A study published in 2018, by Bakhshaei, Hardy, Francisco, Noakes, and Fusco, entitled “Fostering 

Powerful Use of Technology Through Instructional Coaching,” suggests collateral benefit even for non-

coached teachers, with 76% who do not participate in the direct coaching indicating that they also use 

technology more frequently. It seems this is the result of culture shifts, access to the coach, increased peer 

collaboration, and principal support. Once teachers learn about educational technology through coaching, 

they share their new knowledge or skills with peers; thus, the coach’s reach extended beyond direct 

contact. Coaches also provide supplemental support to all teachers in the form of staff PD, open office 

hours, newsletters, individualized support, and advice to non-coached teachers. This supplemental support 

sets the conditions to shift district culture. 

 

2. NYSED GOAL ATTAINMENT 

 

The District was asked to outline the extent to which we have achieved, at the local level, goals put forth 

in the 2010 Statewide Learning Technology Plan. 

 

Technology Domain: Digital Content 
 

State Goal: The district uses standards-based, accessible digital content that supports all curricula for all 

learners. 
 

District Response: The district has met this goal moderately. 
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Justification: The district has adopted and implemented a number of systems such as Seesaw and 

Class Kick to organize, curate and deliver a variety of digital content developed both within district and 

through a variety of external sources. Our capacity for fully maximizing these resources is developing. 

 

 

Technology Domain: Digital Use 
 

State Goal: The District’s learners, teachers, and administrators are proficient in the use of technology for 

learning. 
 

District Response: The district has met this goal significantly. 
 

Justification: The pandemic forced a greatly accelerated rate of technological adoption within the district. 

We quickly and successfully introduced learning platforms, blended/remote instruction and high-quality 

professional development in support of technology integration. We also made a formal district 

adoption/approval of Google classroom and Microsoft Teams as instructional and operational standards. 

The potential still exists to engage in a review of systems that may support more advanced blended 

instruction or fully online coursework as we continue to become more skilled at implementing blended 

instruction models. 

 

 

Technology Domain: Digital Capacity and Access 
 

State Goal: The district’s technology infrastructure supports learning and teaching in all of the district’s 

environments. 
 

District Response: The district has met this goal fully. 
 

Justification: The district has an operational internal network infrastructure of 10 Gbps, with the capacity 

to extend to 40 Gbps. We maintain redundant 5 Gbps external internet pipelines to the outside world. 

Our wireless coverage is nearly 100% across the district, including many outdoor locations and spaces.  

 

We have introduced several layers of endpoint and network management capabilities to ensure secure use 

of our tens of thousands of devices, now that every student and teacher in the district have access to a 

device. Our efforts to ensure access also afford free access to Wi-Fi hot spots to students and staff who 

may not otherwise have access to broadband Internet outside of school. 

 

 

Technology Domain: Leadership 
 

State Goal: The district Instructional Technology Plan is in alignment with the Statewide Learning 

Technology Plan vision. 
 

District Response: The district has met this goal significantly. 
 

Justification: The Statewide Learning Technology Plan Vision is stated down below: 

The Regents have an urgent need to raise the knowledge, skill and opportunity of all the people of the 

State of New York. New technologies have created powerful new learning tools which will transform 

the learning environment for students of all ages. Learning technologies will be seamlessly integrated 

into teaching and learning to increase student achievement. USNY will use technology to measure 

performance and communicate results to learners, teachers, leaders, and citizens. Through USNY, 

New 

York citizens will benefit from technology that brings information and knowledge to improve their 

lives. 
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USNY will provide learning technologies that change how students learn, what they learn, and why 

they learn. Students will access information to broaden and deepen knowledge about subjects in ways 

unimagined by prior generations. 

 

All students will access learning materials in electronic form, including video, text, and other digital 

content related to the school curriculum. Students will create work, define and solve problems, and 

research and evaluate information using technology. Students will manage the flow of information 

and 

use technology to work with others from diverse backgrounds and locations. Our students will develop 

innovative approaches to communicate and collaborate. 

 

Multiple environments will exist for teaching and learning, unbound by place, time, income, language 

or disability. The classroom, gymnasium, laboratory, library, theater, and museum will be a 

workspace for teachers and learners but will not always be a physical space. Students will access 

learning 

resources anywhere, anytime through the use of technology. 

 

Technology is a path for teaching and learning, but it is also a body of practices, skill, and knowledge 

to be learned. All New York State learners will develop technological literacy to enter college, become 

productive members of the workforce, and succeed as citizens. Students, teachers, and leaders will 

have clear standards for what students should know and be able to do with technology; when various 

elements of technology will be taught; and how to embed technology in learning throughout the 

curriculum. These standards will be visible to the public to drive the standards even higher. 

 

Our plan endeavors to integrate technology throughout fabric of the district in support of student 

achievement. There is attention to equitable access and purposeful implementation of high-quality 

content, communication, and collaboration tools aligned to the district mission and vision. 

The district makes every effort to extend the learning opportunities beyond physical space and time 

constraints. In this way, we fully meet the goal. 

 

Our current focus is toward leveraging the 21st-Century skills of collaboration, communication, 

creativity, and critical thinking through all content and learning experiences. Once we have formally 

integrated the requisite digital citizenship tenets in all instructional exchanges, we will have fully met this 

goal. We want every student to be an informed, safe, confident, and responsible citizen of the physical 

and digital worlds in which they live. 

 

 

Technology Domain: Accountability 
 

State Goal: District-level information is posted on the district website, is easy to access, and is easily 

understood. Information provided includes the results achieved by the district in their efforts to enable 

students to build knowledge, master skills, and grasp opportunities for a better life. 
 

District Response: The district has met this goal moderately. 
 

Justification: The district website is an ever-expanding repository of information related to the ongoing 

work of the district in support of its mission while also serving as a central communication tool for 

faculty, staff, students, parents and community members. Coordinated efforts between district program 

offices and stakeholders would serve us well in identifying and publishing the scope and scale of 

information desired by consumers. 
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3. ACTION PLAN 
In this section the district is required to list a minimum of three goals. This section also requires specific 

action steps that will be taken to achieve each of the goals. Instructional technology goals should align 

with district curriculum and instruction goals. The district must answer the following questions about each 

goal: 

• Which NYSED goal best aligns with the district goal? 

• What is the target student population(s)? 

• What are the additional target populations, if any? 

• How will the goal be measured and evaluated? 

• What are the action steps necessary to attain the goal? 

• What is the timeline for attainment of the goal? 

• What stakeholder type will be responsible for ensuring that the action steps are complete? 

3.1 Goal 1 

 

Integrate curriculum with current and emerging technology-infused resources and standards-

aligned platforms to address the widest range of student learning styles and needs and increase 

achievement while preparing students to be safe, responsible and innovative digital citizens. 

 

The NYSED goal that best aligns with this district goal: 

• Develop a strategic vision and goals to support student achievement and engagement through the 

seamless integration of technology into teaching and learning. 

 

Target student population(s): 

• All students. 

 

Action Items: 
 

Action 

Item 

Category Description Responsible 

Stakeholder 

Anticipated 

Completion 

Anticipated 

Cost 

1.1 Curriculum Integrate digital citizenship and online 

safety throughout K-12 curriculum. 

Curriculum and 

Instruction Leader 

June 2024  $                     

-    

1.2 Policy/Protocols Ensure alignment and interoperability 

among and between instructional 

platforms and classroom technology 

devices and systems, including 

assistive technology features used to 

support learning and assessment. 

Director of 

Technology 

Ongoing  $                     

-    

1.3 Implementation Implement and support a learning 

management system (LMS). 

Teacher on 

Special 

Assignment 

June 2023  $        

10,000.00  

1.4 Curriculum Curate technology integration 

exemplars that demonstrate blended 

and other strategies throughout the 

district's curriculum and into each of 

the content areas 

Instructional 

Technology 

Coach 

June 2023  $                     

-    

1.5 Evaluation Review of technology use cases to 

ensure it meets students’ needs (PK, 

SPED, Departmental, etc.)  

Director of 

Technology 

June 2023  $                     

-    
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Evaluation Method: 

Our design will include the analysis of data collected at key points over the next three years, starting with 

baseline data and include annual assessments. The summative or impact evaluation will use a variety of 

methodologies (e.g. student information system archival data extraction, web-based surveys, interviews 

and observations). 

Evidence to be collected includes: 

• NY State Performance Tests and Regents Exams, as well as NWEA growth outcomes 

• Assessment of student technology skills 

• Grades and graduation rates 

• Interviews and surveys of students 

• Level of student use of the technology, as documented by teachers as well as systems data 

• Teacher uses of technology in the classroom for teaching 

• Surveys of students and staff, including teachers 

• Observations 

Analysis: 

The evaluation will also examine the use of technology within the on-going curriculum, instruction and 

assessment context of the City School District of Albany. A key aspect of this context is the focus on the 

New York State Standards and Benchmarks as the teaching and learning framework of the district. The 

evaluation design established to examine the impact of technology would reflect this larger effort, and 

encompass data from this wider effort as well. A sub-committee will be formed to define the overall 

evaluation design and data collection effort. 

The measures of success are: 

• Student-centered use of interactive technology, response systems, and Chromebooks; 

• Technology rich environments that motivate learners and allow them to participate in real-time 

interactions that spur creativity; 

• Enhanced digital literacy skills; 

• Enhanced collaboration, connecting schools with the wider world; 

• Flexible learning spaces; 

• Engaging environments that reflect students’ interests, promote collaboration and authentic project-

based work, and accommodate a variety of learning styles; 

• Content that is perpetually accessible; and 

• Various stakeholder groups connected to the teaching and learning mission—inside and outside the 

physical walls of the school building. 

• Overall accomplishment is defined as meeting these aspirational targets at the conclusion of the three-

year cycle. 

• 30% increase (average of 10% annually) of use of district adopted digital platforms and resources 

during the school day. 

• 30% increase (average of 10% annually) of use of district adopted digital platforms and resources 

outside of the school day 

• 30% reduction (average of 10% annually) of violations of the student code of conduct in areas related 

to computer network use and/or cyberbullying 

• 3% increase (average of 1% annually) in graduation rate. 3% increase (average of 1% annually) in 

proficiency rates for the NYS 3-8 ELA and Math assessments 
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3.2 Goal 2 

 

Afford all staff the highest quality, research-based professional development opportunities and 

support to confidently integrate high quality learning technologies into curricula and instruction to 

ensure effective integration of technology in transformed learning environments. 

 

The NYSED goal that best aligns with this district goal: 

• Provide access to relevant and rigorous professional development to ensure educators and leaders 

are proficient in the integration of learning technologies. 

 

Target student population(s): 

• All students. 

 

Action Items: 
 

Action 

Item 

Category Description Responsible 

Stakeholder 

Anticipated 

Completion 

Anticipate

d Cost 

2.1 Professional 

Development 

Design and deliver relevant and 

rigorous professional development to 

ensure educators and leaders are 

proficient in the integration of learning 

technologies. 

Curriculum and 

Instruction 

Leader 

Ongoing  $                              

-    

2.2 Professional 

Development 

Fully train all coaches in currently 

assessed/approved/attained integration 

tools in order to construct professional 

development sessions framework. 

Official September 2022  $                              

-    

2.3 Planning Investigate role associated needs 

students, teachers, teacher aides, 

administrators, 

parents/guardians/families/school 

community), etc and construct 

professional development to 

accommodate role associated needs. 

Instructional 

Technology 

Coach 

June 2023  $                              

-    

2.4 Professional 

Development 

Strengthen turn-key training model by 

matching power users and coaches with 

experience in delivering PD. 

Instructional 

Technology 

Coach 

September 2022 -

Ongoing 

 $                              

-    

2.5 Professional 

Development 

Develop and maintain internal 

knowledge base and resource bank for 

self-service training and support. 

Instructional 

Technology 

Coach 

June 2023  $                              

-    

 

Evaluation Method: 

In order to address the ultimate question of technology’s impact on teaching and learning, it will be 

crucial that we answer two questions during the implementation of our technology plan over the next 

three years. First, to what degree have we actually implemented the things we planned? Second, to what 

extent has the technology we implemented, and the professional development we have provided, changed 

critical outcomes measures, particularly student achievement in our schools? Another way to state this 

second question is—how do we know the technology is working with our students? 

Many teachers are becoming more responsive to employing technology in the classroom and no longer 

relegating it to computer labs. We have achieved this shift. However, the remaining challenge is 

connecting technology to curriculum content and to the learning processes. Our goal and action items are 

structured to provide teachers with a deep understanding of the technology itself, to the extent that the tool 

or application is not the focus of the instruction. Once this is achieved, the focus shifts to the application 

of the tool in the instructional exchange. It is the architecture of the learning experience that dictates the 
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quality and the potential impact of the technology. Is it realized, or diluted. We will need to take a divers 

approach to measuring the effectiveness of the professional development program. 

Evidence to be collected includes: 

• Number and scope of professional development sessions offered by technology coaches; 

• Methods and modality of professional development sessions; 

• Teacher/staff participation in sessions; 

• Teacher/staff exit survey and other solicited and unsolicited feedback; 

• De-identified rates of use of district-adopted platforms; 

• Changes in use of technology (reported and observed); and 

• Evidence of technology integration with curricular objectives. 

Analysis: 

Data elements that are quantifiable will be ingested into our PowerBI dashboard environment to allow for 

aggregation and disaggregation that afford us to identify trends. Qualitative survey and interview data will 

also be cleansed and standardized as to allow for identification of trends and normalized outcomes. The 

potential for use of Bright Bytes measurement tools may further inform conclusions and degree of 

effectiveness. 

The measures of success are: 

• 30% increase (10% annually) in participation in technology-focused professional development, during 

the school year, not offered on a district professional development day. 

• 30% increase (10% annually) in participation in the immersive Technology Integration Academy 

(TIA) model. 

• 90% overall positive or favorable participant rating assigned to technology-focused professional 

development sessions. 

Overall accomplishment is defined as meeting these aspirational targets at the conclusion of the three-year 

cycle. 

3.3 Goal 3 

 

Develop an operational support framework that defines and addresses the requisite fiscal, logistical 

and administrative considerations that ensure sustained student and staff access to technology and 

supporting systems that are secure and in compliance with NYS Education Law §2-d and part 121 

regulations. 

 

The NYSED goal that best aligns with this district goal: 

• Provide technology-enhanced, culturally- and linguistically-responsive learning environments to 

support improved teaching and learning. 

 

Target student population(s): 

• All students. 

 

Action Items: 
 

Action 

Item 

Category Description Responsible 

Stakeholder 

Anticipated 

Completion 

Anticipate

d Cost 

3.1 Policy/Protocols Define roles and responsibilities 

relative to the 1:1 Chromebook 

initiative 

Official September 2022  $                              

-    

3.2 Partnerships Cultivate a culture of accountability 

and responsibility relative to the 1:1 

Chromebook initiative so that all 

stakeholders (students, 

parents/guardians, teachers, staff) 

Official Ongoing  $                              

-    
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understand and accept the delineation 

of responsibilities. 

3.3 Planning Redesign of technology hardware 

replacement cycle to account for 1:1 

Chromebook model. 

Director of 

Technology 

November 2022  $                

500,000.00  

3.4 Staffing Identify and recommend sufficient 

technology staffing structure (ex. 

workload and device to technician 

ratios). 

Official November 2022  $                

200,000.00  

3.5 Infrastructure Inventory district enterprise platforms 

and applications. 

Director of 

Technology 

June 2023 -

Ongoing 

Annually 

 $                              

-    

 

Evaluation Method: 

The infrastructure supports the district's enterprise internal and external network, phone system, storage 

architecture and data center. Simply put, it is at the core of almost all services for all staff and students. In 

addition to operating and maintaining a vast, stable and secure infrastructure, end user technology must be 

provided, managed and maintained in order for the organization to realize all academic and operation 

goals. While siloed, individual mechanisms exists to monitor individual components of the backbone, this 

goal seeks to unify the elements in a singular framework that serves as a singular status monitoring tool. 

Evidence to be collected includes: 

• Cybersecurity procedures and Incident Response Plan aligned to high-level NIST CSF; 

• Updated/maintained approved system/data privacy inventory; 

• Annual budget lines that support 1:1 Chromebook and district-adopted software platforms; 

• Five-year device replacement plan; 

• Outcomes of Functional assessments that ensure capacity of devices and other hardware to support 

classroom and operational applications and procedures; 

• Utilization reports representing use to capacity ratio of Intranet and Internet traffic; 

• Annually reviewed policies that govern use of technology; and 

• 1:1 Chromebook management plan. 

Analysis: 

Once complete, this framework will be a living document that serves as a progress-monitoring vehicle. 

Individual components will be positioned within the portal or document, and the status will be identified 

on an annual basis. In some cases, some items may require more frequent monitoring. In effect, when all 

elements of the framework are in a “current” status, we are fully supporting the goals of the plan through 

resource allocation and infrastructure. 

The measures of success are: 

• All elements identified in the framework are identified as "current" and operational. 

Overall accomplishment is defined as having the comprehensive framework operational, with the discrete 

components monitored and current. 
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3.4 Goal 4 

 

Develop an operational support framework that defines and addresses the requisite fiscal, logistical 

and administrative considerations that ensure expectations for, and adoption and implementation 

of the district data privacy, cybersecurity and blended learning initiatives. 

 

The NYSED goal that best aligns with this district goal: 

• Increase equitable access to high-quality digital resources and standards-based, technology-rich 

learning experiences. 

 

Target student population(s): 

• All students. 

 

Action Items: 
 

Action 

Item 

Category Description Responsible 

Stakeholder 

Anticipated 

Completion 

Anticipate

d Cost 

4.1 Research Define/adopt and promote technology 

integration model (SAMR, T-PACK, 

etc). 

Official January 2023  $                              

-    

4.2 Research Define and promote Blended Learning 

framework as the basis for broader, 

standardized implementation across 

the district. 

Official January 2023  $                              

-    

4.3 Partnerships Assemble a body of technology 

coaches and the Office of Curriculum, 

Instruction and Professional 

Development for purposes of 

alignment of curricular and 

professional development initiatives. 

Official September 2022  $                              

-    

4.4 Policy/Protocols Implement selection and adoption 

process for EdTech and other digital 

platforms and resources. 

Director of 

Technology 

September 2022  $                              

-    

4.5 Data Privacy Negotiate and manage data privacy 

agreements consistent with Ed Law 2-

d and Part 121 requirements. 

Official Ongoing  $                              

-    

4.6 Planning Allocate appropriate funding to meet 

district technology program needs. 

Official November 2022 -

Ongoing 

Annually 

 $                              

-    

4.7 Evaluation Assess effectiveness of use of digital 

platforms and resources and represent 

in an academic return on investment 

(A-RoI). 

Official June 2023 -

Ongoing 

Annually 

 $                              

-    

 

Evaluation Method: 

In order to achieve full implementation of the Blended learning initiative, several policy and procedure 

matters must be defined and operational. Achievement of this goal will allow the academic and other 

operational support staff to support and achieve the goal with a clear and deliberate path and purpose 

defined. If clouded by ambiguity, a lack of administrative support or a common understanding of 

direction and terms, the quality of outcomes and impact will be diluted 

Evidence to be collected includes: 

• Blended Learning Framework 

• e-Learning Design Framework 
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Analysis: 

Once complete, this framework will be a living document that serves as a progress-monitoring vehicle. 

Individual components will be positioned within the portal or document, and the status will be identified 

on an annual basis. In some cases, some items may require more frequent monitoring. In effect, when all 

elements of the framework are operational, we have substantially achieved the goal. As with most other 

organizational policy and procedure documents, these frameworks will be continually monitored and 

revised in order to meet the needs of the district and ensure the highest quality outcomes. 

The measures of success are: 

• Operational Blended Learning Framework. 

• Operational e-Learning Design Framework. 

• Overall accomplishment is defined as having the frameworks operational and monitored and revised 

on an on-going basis. 

 

4. NYSED INITIATIVES ALIGNMENT 

4.1 Standards Alignment 

QUESTION 

Districts are required to explain how the district use of instructional technology will serve as a part of a 

comprehensive and sustained effort to support rigorous academic standards attainment and performance 

improvement for students. If the district files or has filed a Smart Schools Investment Plan (SSIP) to apply 

for Smart Schools Bond Act funds, this response must align with the district’s response to any related 

question(s) in the SSIP, specifically question 4 in the School Connectivity Section. 

Responses should include a description of the following: 

• How technology is integrated into teaching and learning throughout the district 

• Explain the extent to which technology is used by teachers to facilitate their practice 

• The extent to which technology is used by students to demonstrate understanding of skills and 

concepts 

• The extent to which technology is used to provide multiple pathways to access and participate in 

learning. 

 

DISTRICT RESPONSE 

While the entirety of the student body is afforded access to individually issued district devices the focus is 

on building the capacity of staff serving these target groups to integrate technology-enhanced, culturally- 

and linguistically-responsive learning environments to support improved teaching and learning. Our 

blended learning focus not only affords 24/7 asynchronous access to differentiated content and digital 

curricular, it also provides integrated student tracking and monitoring tools and multi-language support. 

Ease of access and other assistive technology plug-ins (speech-to-text, language translation, screen 

readers) are natively integrated. 

 

Research by the Information for Development Program (IDP) indicates that classrooms that maintain a 

teacher‐centered instructional pedagogy or design typically use technology as a supplement to lessons. 

Most often to simply display content. Conversely, classrooms that adopt a learner‐centered 

“constructivist” model see greater integration of technology into the classroom and experience greater 

gains in student achievement. Our overall philosophy of integration is constructivism in the digital, 

information age. Technology is applied in a transformative way through deliberate instructional design 

that uses technology to make students active participants in the learning. 

 

The integrated use of technology across all curricula supports our students in achieving higher levels of 

academic performance and, equally importantly, applying their skill and knowledge authentically. 
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Technology is used to adapt instruction to address the widest range of student learning styles and unique 

needs so that each student’s potential for learning can be fulfilled. The mission is preparing every student 

to be college and career-ready. 

 

Our fully contemplated vision endeavors to empower students to use technology and engage in authentic, 

project-based, student-centered discovery learning that enhances all the information and communications 

skills that define today's college and career ready students. Teachers, instructional leaders and 

instructional support staff are provided necessary access to appropriate technology, along with the 

appropriate on-going professional development necessary to integrate and use that technology effectively 

in all classrooms and courses. 

 

Our technology enhanced instructional environments promote teachers and students using technology to 

extend learning beyond the confines of their physical classrooms and schools, in order to access 

resources, collaborate with other learners, and present the products of their learning experiences as 

participants in the global learning community. Students, staff and community members are afforded 

access to resources at any point in time, from any location (school, home, library, etc.).  

 

The digital platforms and curricula, information technology tools and data resources are used to share 

information and knowledge, increase staff productivity, track student academic progress, and to support 

informed decision-making related to students, programs, improved student achievement and more cost-

effective budgets. 

4.2 Equitable Access 

QUESTION 

Districts are required to explain the strategies the district plans to implement to address the need to 

provide equitable learning “everywhere, all the time.” (National Technology Plan) Including both short 

and long-term solutions, such as device access, internet access, human capacity, infrastructure, 

partnerships, etc. 

 

DISTRICT RESPONSE 

The district’s rapid transition to a fully 1:1 PK-12 environment began in the midst of COVID. This 

transition was never conceived as a temporary solution the immediate need posed by the shift to virtual 

instruction. Our strategic plan to achieve 1:1 status had previously been defined. Our 1:1 status is now 

standard, and every student is issued a device for year-round access. We see learning as a full year 

proposition, and we will continue to afford students access to resources during breaks and over the 

summer. This current iteration of the plan will define a sustainable replacement cycle as our access to 

“one-time” revenue streams phases out. 

 

In much the same way, we will incorporate into our general fund budget the cost of mobile hotspots. 

These devices have also become a standard offering for students in need in order to provide that offsite 

Internet connectivity and access to learning resources that we will afford student all day, every day. We 

initiated our plan based on the availability of funds to support device access and connectivity but having 

recognized this as a critical need in our overall blended instructional design, device access and 

connectivity will become sustained through general fund, operational budget expenditures. 

 

In terms of our internal infrastructure, we have historically maximized E-Rate finding and other streams 

to enhance our WAN and external Internet capacity. We have a robust fiber ring that connects all of our 

buildings with 40 GB of capacity and our Internet bandwidth exceeds by a factor of five (5) the Smart 

Schools Bond Act minimum requirements. Eight hundred wireless access points (WAPs) were replaced 

within the past eight months in order to bolster the quality and saturation of our Wi-Fi backbone. In 
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addition to our internal and external connectivity, we have upgraded the compute power associated with 

our storage area network and internal cloud of enterprise applications. The current initiatives incorporated 

in the plan include enhancing access to specialized, resource intensive specialty applications via a robust 

virtual desktop infrastructure (VDI) portal and significant upgrades to our overall network stability, 

security and redundancy capabilities. 

 

In addition to directly supporting students and families within the district, we worked throughout the 

pandemic to support locations such as shelters and community centers in order to afford access to devise 

and mobile hotspots for students and parents who may rely on these locations for various periods, 

regardless of their direct connection to our distinct. Each of our buildings also offers a measure of outdoor 

Wi-Fi signal, and the “Guest” network would afford anyone in range access to a stable, content-filtered 

Internet connection. 

 

In order to inform our practice, we collaborate with several professional organizations that bring deep 

technical expertise. We harness this intelligence to design and secure our systems, networks so that all 

that we are providing to students and the community is secure and protected. 

4.3 Assistive Technology 

QUESTION 

Students with disabilities may be served through the use of instructional technology as well as assistive 

technology devices and services to ensure access to and participation in the general education curriculum. 

Districts were required to describe how instruction using technology is differentiated to support the 

individual learning needs of students with disabilities. Specifically, the intentional application of 

technologies and instructional strategies that are specifically used for students with disabilities. The 

response should address specifically the various technologies and instructional strategies that are used. 

Example: A district who has a 1:1 program should include how those devices are specifically being used 

with students with disabilities; not simply that they have access to the same devices as all students. 

Responses should include a description of the following: 

• Specific technology, applications, and/or devices that the district uses to serve students with 

disabilities 

• How teachers use technology to address accessibility and to differentiate, modify, and 

accommodate the instruction of students with disabilities. 

 

DISTRICT RESPONSE 

The district is entering into the delivery of instruction via digital learning platforms and resources to 

facilitate a shift to blended learning environments and flipped classrooms. Shifting the instructional 

delivery model in this manner significantly levels access to curriculum for some of our most challenged 

populations. Both quantitative data and qualitative reviews expose a significant achievement gap for 

students in poverty, English as New Language Learners and Students with disabilities. Learner needs 

must be the driving force behind the deployment of technology. District active learning spaces are 

designed to support a range of instructional activities appropriate to the developmental needs of the 

learners. 

 

While our special education department has always provided the highest quality instructional support 

services possible, there has also been long-standing recognition of the potential that technology brings to 

equalizing challenges. We employ the expertise of our own Assistive Technology Specialist to add 

efficiencies to lead our identification processes and achieve economy of scale in implementing a suite of 

assistive technologies. Not only has the assistive technology specialist grown the population benefiting 

from assistive technologies, equally importantly, she has grown the capacity of teachers to integrate that 

technology directly into instruction. 
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Her work with students is full cycle in that she performs the diagnostic component, identifies the 

appropriate technology and trains both the student and staff member in use of the technology. This is done 

in an embedded fashion, yielding true mastery on behalf of the student and teacher. Her work also extends 

beyond the classroom, as most beneficiaries of the technology take full possession. Since the technology 

also travels to the student’s home each night, the assistive technology specialist works with 

parents/families to understand and use the technology as well. 

 

The 1:1 devices assigned to our identified students with disabilities population are equipped with 

specialized suite of applications, apps, and tools. Teachers and other instructional support staff can now 

speak in common terms and with common knowledge of these resources. Information sharing has led to 

further innovation and use-cases. The120 varied technologies play a critical role in differentiating the 

content and learning experience for each student. 

 

Touch-enabled devices, audio and visual enhancement resources, alternate format display technology and 

furniture, and a suite of iOS apps, browser plug-ins and specialized software packages afford our special 

education students equal access to content and instruction. 

4.4 Equitable Access to Content 

QUESTION 

How does the district utilize technology to address the needs of students with disabilities to ensure 

equitable access to instruction, materials, and assessments? Please check all that apply from the provided 

options and/or check 'Other' for options not available on the list. 

 

DISTRICT RESPONSE 

• Class lesson plans, materials, and assignment instructions are available to students and families for 

"anytime, anywhere" access (such as through a class website or learning management system). 

• Direct instruction is recorded and provided for students to access asynchronously (such as through 

a learning management system or private online video channel). 

• Technology is used to provide additional ways to access key content, such as providing videos or 

other visuals to supplement verbal or written instruction or content. 

• Text to speech and/or speech to text software is utilized to provide increased support for 

comprehension of written or verbal language. 

• Assistive technology is utilized. 

• Technology is used to increase options for students to demonstrate knowledge and skill. 

• Learning games and other interactive software are used to supplement instruction. 

 

QUESTION 

Please select the professional development that will be offered to teachers of students with disabilities that 

will enable them to differentiate learning and to increase student language and content learning through 

the use of technology.  Please check all that apply from the provided options and/or check 'Other' for 

options not available on the list. 

 

DISTRICT RESPONSE 

• Technology to support writers in the elementary classroom 

• Technology to support writers in the secondary classroom 

• Enhancing children's vocabulary development with technology 

• Choosing assistive technology for instructional purposes in the special education classroom 

• Using technology to differentiate instruction in the special education classroom 
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• Electronic communication and collaboration 

• Integrating technology and curriculum across core content areas 

 

QUESTION 

The district’s Instructional Technology Plan addresses the needs of English Language Learners to ensure 

equitable access to instruction, materials, and assessments in multiple languages. 

 

DISTRICT RESPONSE 

Yes. The district has a specialized program site that is for ENL students. At Albany International Center 

(AIC), students receive specialized instruction in English while they gain academic skills in the core 

subjects of math, science, social studies and English Language Arts. 

 

Once students strengthen their language skills, they’ll return to their assigned elementary, middle school 

or Albany High School. All required classes such as physical education and special area electives such as 

art. High school students earn credit toward graduation for the courses they take, all of which are aligned 

with state learning standards. 

 

All academic and social-emotional programming at AIC is designed to accommodate and respect the 

cultural backgrounds and values of students. The instructional model leverages multiple technologies to 

support the native language of each student. As we have fifty-seven (57) languages represented in the 

district, and the composition of the AIC is dynamic, it is not possible to identify the specific number of 

languages accommodated through our program or technology plan. 

 

QUESTION 

Please select the professional development that will be offered to teachers of English Language Learners 

that will enable them to differentiate learning and to increase their student language development and 

content learning with the use of technology. Please check all that apply from the provided options and/or 

check 'Other' for options not available on the list. 

 

DISTRICT RESPONSE 

• Technology to support writers in the elementary classroom 

• Technology to support writers in the secondary classroom 

• Reading strategies for English Language Learners 

• The power of technology to support language acquisition 

• Using technology to differentiate instruction in the language classroom 

• Multiple ways of assessing student learning through technology 

• Electronic communication and collaboration 

• Integrating technology and curriculum across core content areas 

 

QUESTION 

How does the district utilize technology to address the needs of students experiencing homelessness 

and/or housing insecurity to ensure equitable access to instruction and learning? Please check all that 

apply from the provided options and/or check 'Other' for options not available on the list. 

 

DISTRICT RESPONSE 

• McKinney-Vento information is prominently located on individual school websites, as well as the 

district website. 

• If available, online/enrollment is easily accessible, written in an understandable manner, available 

in multiple languages and accessible from a phone. 
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• Set enrollment forms to automatically provide the McKinney-Vento liaison with contact 

information for students who indicate possible homelessness and/or housing insecurity 

• Create a survey to obtain information/about students' living situations,/contact information,/access 

to internet and devices for/all/students in/the/enrollment processes/so the district can/communicate 

effectively and/evaluate their needs. 

• Provide/students/experiencing homelessness/and/or housing insecurity with tablets or laptops, 

mobile hotspots, prepaid cell phones, and other devices and connectivity. 

• Replace devices that are damaged or stolen/as needed. 

• Create individualized plans for providing access to technology and internet on a case-by-case basis 

for any student experiencing homelessness and/or housing insecurity. 

• Have/resources/available to/get/families and students step-by-step instructions on how to/set-up 

and/use/their districts Learning Management System or website. 

• Technology is used to provide additional ways to access key content, such as providing videos or 

other visuals to supplement verbal or written instruction or content. 

• Adjust assignments/to be completed successfully using/only/the/resources students have available. 

• Create in-person and web-based tutoring/programs/spaces/and/or live chats/to assist with 

assignments and technology/issues. 

 

QUESTION 

How does the district use instructional technology to facilitate culturally responsive instruction and 

learning environments?  Please check all that apply from the provided options and/or check 'Other' for 

options not available on the list. 

 

DISTRICT RESPONSE 

• The district uses instructional technology to strengthen relationships and connections with families 

to assist in building a culturally responsive learning environment to enhance student learning. 

• The district uses instructional technology to facilitate classroom projects that involve the 

community. 

• The district uses instructional technology to assist in varying teaching approaches to accommodate 

diverse learning styles and language proficiencies. 

• The district uses instructional technology to enable students to communicate and collaborate with 

students in different schools or districts in New York State, the United States, or with different 

countries. 

• The district uses instructional technology to facilitate collaborative classroom projects among 

heterogeneous student groups. 

 

5. ADMINISTRATIVE MANAGEMENT PLAN 

5.1 Staff Plan 

Provide the Full-Time Equivalent (FTE) count, as of plan submission date, of all staff whose primary 

responsibility is delivering technology integration training and support and/or technical support. 

 

Relevant staff include:  

• District Technology Leadership – Examples of roles in this category include district level 

positions such as Director/Coordinator of Technology, Chief Technology Officer, Director of 

Innovation, Director/Coordinator of Instructional Technology, etc.  

• Instructional Support – Examples of roles in this category include staff whose primary 

responsibility is in the integration of technology in curriculum to support teachers and students  
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• Technical Support – Examples of roles in this category include network engineers, system 

administrators, computer support and repair, computer aides whose primary role is technical 

support, etc.  

 

Title Full-time Equivalent 

District Technology Leadership 2 

Assistant Superintendent 1 

Technology Coordinator 1 

Instructional Support 13 

Technology Coach/TOSA -FT 3 

Technology Coach -PT (hourly) 10 

Technical Support 11 

Network Engineer 1 

Server Administrator 1 

System Administrator 1 

Sr. Technology Support Specialist 7 

Ed Tech Support Specialist 1 

Totals 26 

 

5.2 Investment Plan 

Provide a three-year investment plan to support the vision and goals. All costs must be calculated for the 

entire three year-period, not annualized.  For example, if a cost occurs annually, the estimated cost should 

include the annual cost times three. 

 
Anticipated Item or Service One-time, Annual or Both Source Estimated Cost 

Staffing Annual District Operating Budget $200,000  

Peripheral Devices One-time Grants $1,850,000  

Instructional and Administrative Software Annual District Operating Budget $1,000,000  

End User Computing Devices Annual District Operating Budget $400,000  

Totals                                                                                                  $3,450,000 

 

5.3 Assurances 

1. Has the school district provided for the loan of instructional computer hardware to students legally 

attending nonpublic schools pursuant to Education Law, section 754? 

Yes: https://www.albanyschools.org/info-tech/innovation 

 

2. Districts are required to post either the responses to this survey or a more comprehensive technology 

plan that includes all of the elements in this survey.  Please provide the URL here. The URL must link to 

a public website where the survey or plan can be easily accessed by the community. 

https://www.albanyschools.org/info-tech/files/documents/CSDA_ITP_2022-25.pdf 

 

https://www.albanyschools.org/info-tech/innovation
https://www.albanyschools.org/info-tech/files/documents/CSDA_ITP_2022-25.pdf

